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After-School Programs in the United States
and Its Implications to Korea

- Benefits for Children with Special Needs -

Parle, onmge }{J.'Lumi

After-schoad prograoms  in the United Sates  began
arly am the IS8T The programs are now focuising on
the healthy  development of all oldren  inclhading
fo-meome and  special needs  ohldren, The 25—
Cerfiry Commuriafy Learming  Centers program,  wwohich
is operated by the U5 Department of Educotion, s
ot of the nafion’s maodels in gifer-sohool programs,

However, interests in alter-schood activities in Kovea
were elabhorated o the seeomd  repor! of  ediosiion
reform in JOO5 Affer-schood activdly was maluded @ the
category of specially and apiifude educalion al the fime
It was expected Ihen  ater-sehord  program oould
promiate  students” good  chargcter and  improve  Yher
creativiy

Tody, alfer-sohoal progroms are Kneeon as the ones
that resull posifive owfeomes fo ol children Woreoper,
the program bemefits mare disadvantaged ofwldren. the
children  with  disebilities  and  low-—mearme cfeldren,
Thewe children also  perform hest when  they are
pronvided with guality cvmiouln, elfective imsiretion with
proper materials,  safe ond suppartive learming
R rorment s,

= Remezmeh Fallow, Komen Instimte for Youth Development, Seeml, Keres
Intematicnal Fellowr, Crepan Hall Center for Chekdren st the University of
Chicays
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Modern education in Korea seems to be a series of trial
and  error  strategies  since s introduction. Liberal  arts
education in high schools has been nearly neglected doe o
the desires of students, parents, and even teachers, for
achieving students' high scores in the national College
Scholastic Ability Test. Therefore, contemporary  education
needs revolulionary changes in many ways o secure the
fundamentals in education.

Today, voung students are facing unbearable burdens in
education throughout their entire school hife. These stress
and burdens have become harsher especially for the last
two decades. They have o have more ume staving in
school for education. What 15 even worse 15 that they sl
need 1o secure  additional tme  after school for  further
complementary studies at private institutions.

One significant problem is that most parents in Korea
are over invelved in their child's education. The reason
why they want their child to have additional education is
simple  that the parent next door does. Although  the
citizens’ highly motvated enthusiasm in education has been
one of the major driving forces in developing the nation for
the past hall century, the over mvolved enthusiasm in
education is now much more like an epidemic all over
koreqa.

There are diverse conseqguences of current education. The
yvoung students are now becoming no more than just skilled
test takers., Thev are loosing faith and dreams from ther

hearts. They do nol have any ambitions or enthusiasm
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excepl for the thought of getting into high-ranked higher
education institutions,

It 1z almost impossible to keep the future of our society
bright if the current education persists. In this sense, a kind
of effort to reform contemporary  education 15 defimitely
necded in Korea. One possible  altemative is  establishing
after-school programs in school, which compnse diverse

activities to meet the different needs of each voung child.

I . After-school Programs in the United States

In the United States, there exist federal plans to support
new after-school programs, new foundation grant programs,
and citywide initiatives, Also, there are uninterrupted efforts
by scores of commuonity groups and relative organizations
1o create more after-school programs in their communities,

The perception of increased mzkv behavior, particularly
among youth from low-income families, was given sharper
focus in the United States when a Camegie Foundation
report (19920 ponted out that a high proportion of crime
committed by vouth occurred between the hours of 3 pm.
and & pm. in the afternoon. This finding naturally led to
the proposition that filling these hours with  after-school
programs would reduce the opportunity for vouth o engage
in those risky behaviors.

A=z Hollister  (2003)  reported, after-school  programs
evolved in response to a set of broader socal and economic

developments  snce 1980, Dunng  that  decade, many
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proponents of new programs for vouth focused specifically
on the risky behaviors of youlth such as inereased sexuval
activity at young ages, drug and alcohol abuse, school
dropout, and weak educational performance.

In the meantime, after-school programs have continually
mtended  to provide  high  guality  activities  for children,
which insure adequate structure  for children (o improve
their socialization skills while encouraging  all children o
develop their potential. Comprehensive programs  that are
mtegrated nto the regular school program and  draw on
resources within the communmity can vield positive ouloomes
for students and their families. Moreover, the process of
mtegrating  vanous programs o school  programs  can
actually  compound  the posiive results  of  aflter-school
Programs.

1. The History and Development

after-school programs and other similar activities began
very early in the United States, Halpern (20000 summarized
a briel history of orgamzed oul-of -school activities, which
was designed especially for low-income children. He dated
the initiation of these activities as far back as in the 1870s.
According to MacLeod (1983). a decentralized bovs" day
club movement also emerged in some LS, cities with =staffs
largely by volunteer workers in the churches or vacenl
places within huildings in the 19th century.
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Turning to the 20th century, settlement= ran  similar
clubs such as carpentry, printing, cobbling as well, and
mvited  girls to join. Early  clubs  were mostly  drop-in
centers, adding classes and organized activities over lime.
Early settlements were more likely (o add classes like art,
music, dance, pottery, and photography 1o their basic clubs
(Halpern, 2000,

Between 1900 and 1910, public schools in the Umited
States began  establishing  recreation centers and  vacation
schools, providing nature  study, clay  modeling, charcoal
drawing. carpentry and other kinds of activities, as well as
roofiop or playground time, And thus, dunng the next few
decades, schools in many US, cities became bases for
after-school  and  evening  social  activity  and  recreation
within the community (Simkhovich, 1904). In a survey
conducted in 1925 in Rochester, New York, 40 of 44
clementary  schools  were found o operate  after—school
recreational club  activities, games and excursions (North,
19300,

Halpern (2000} contended that interestz in afterzchool
programs, especially for low- and moderate-income children,
have been gprowing remarkably throughout the 19905 in the
United States. It s an outeome of efforts by many  people
iie, elected officials, school superintendents, police chiefs,
and community  leaders) who are concerned with  healthy
child development and called for expanding  after-school
programs continuously,
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On  the other hand, Montague and Warger (2002)
emphasized that all children should have the opportunity to
participate n and progress i after-school programs. Thus,
they  =peak  about  all children's nght e after-school
programs. The authors also pointed out that after-school
staff and volunteers need more supports  to ensure  all
voungsters can take parts in to therr full potential,

In 1984, the U.S. Congress created the 21st-Century
Community  Learning  Centers program  through  the
enactment of the Improving America’s Schools Act (PL.
103-382),  This  program  supported  the  efforts of
communitics to make greater use of school buildings when
schools were over. The 21st-Century Community  Learning
Centers  program, operated by the US. Department of
Education, later refocused on providing  after-school
opportumties  and  made  its first grants  supporling
after-school programs in 1998

Districts  and  schools  are  eligible o receive  grants,
however, the federal statute strongly encouraged grantees to
collaborate with  other  public  agencies,  nonprofit
organizations, and  businesses o their  communilies
iMathematica Policy Research, Ine. and Decigion Information
Resources, Ine., 20031

Interezt in after-school programs has grown dramatically
in recent vears. According to Hollister (2003), a national
survey showed that about 7 percent of 6 to 12 year-olds
were engaged in some sort of after-school  programs  in

1997, The program  parbcipation  was  higher {or  those
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children with working mothers, Among 6 (o 9 yvear—olds
with working mothers, the participation  in - after—school
programs was the highest at 21 percent and followed by
the 100 o 12 vear-olds at 10 percent. Program participation
also varied by mmcome level, Among 10 to 12 vear-olds, 11
percent of high-income  children  with  emploved  mothers
participated  in the program, while only 7 percent  of
low-income children with employed mothers did participate.

The growth in after-school programs and the continuing
pressure o expand them is, in many ways, more a social
movement rather than a policy innovation  (Hollister 2003},
Just like other social movements, the impetus comes from a
variely of interest groups like educators, child development
professionals,  community  development  groups,  cnminal
justice experts. health professionals, and parent associations,
ele, Although these diverse groups have different concerns
and objectives, they comcide with the needs for some
structuring of activity n childrens after—school hours.

In America, there seems to be a lot of opportumities for
children and youth te participale i a varnety of activities
provided by diverse organizations including  schools, park
districts, hbrares, non-profit organizations, and other kinds
of social service organizations. In particular, park districts
and libranes are just the oght resources and they are readv
to offer affluent programs with staff o vouth who want 1o
benefit from the citywide services.

However, it seems that there are stll many problems

and obstacles m full  implementation of  after-school
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programs o meel the needs of all children. For instance, it
needs  easy  transportation, proper and stable budgets for
well implementation, unbiased and equal treatment for all

children regardless of their backgrounds and ahilities,
2. Some Promising Results

Children's  learming  takes place in varnous forms in
various places. Some children learm while they are doing a
specific activity at home, while others leam during play in
the =sandbox  or interacting  with  peers. This 15 why
after-school environment is so crucial to children’s learming.
Hewever, most children tend o learm  betler when  they
participate in preplanned  programs  under the guidance  of
adult  stafl at  nstitutions  that are more  formally  and
properly organized.

After-school programs improve  academic outcomes by
helping  students  become more capable in the classroom.
The programs improve developmental ostcomes by helping
children and youths learn secial skills, appreciate their own
and other cultures, and become more sure of themselves
and their own values. Even more, the programs keep
children  and  youths  safe  during  out-of-school  lime
iMathematica Policy Research, Inc. and Decision Information
Resources, Ine., 2003).

Children involved in after-school programs may  interact
with their peer groups in varous phases such as sports,

arts and crafts, games, and a vanety of group activities.
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They also have opportunities (o develop their  potential
abilitics  and  unigue  personalities, o spend  tme by
themselves reading or doing homework, 1o talk with an
adult worker, or to create their own enlertainment  with
tovs  and games avalable o them through  after-school
PrOgrams.

In fact, after-school programs draw many profitable
results. After-school programs give children a chance 1o
relax and free themselves oot of ordinary school education.
Children will learm from what they do dunng after-school
participation.  Hesearch  has  already  shown  confirmable
outcomes  of participating  children in the United States.
They ganed more in academic achievement in math,
reading, and  other  acadermc  subjects.  They  enhanced
reading ability and motivation, and greater self-confidence
in reading.  They  actually  improved  school  attendance,
reduced  drop-out rate,  and completed . more and
better—quality homewaork (Schwendiman and Fager, 19949).

In  addition to direct academic benefits, after-school
programs are proven (o be advanlogeous o most students
in many other ways. After-school programs can be a tme
for students o volunteer in their  communities, learn
leadership skills, and make connections with adult mentors,
Additional benefits 1o children’'s social and  psychological
development  are  such  as  less  Ume spent walching
television, fewer behavioral problems n school, enhanced
ability to manage conflicts, better social  skills, improved
self-confidence through develop- ment of caring, growth in
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personal sense of community, and reduced participation in
gangs (Corporation  for  NMNational Service and  National
Institute on Out-of-School-"Time, 1947},

We can get some implications from what we  learned
about after-school programs in the United States. There are
many people advocating  after-school programs for children
and they are trving hard to extend ther efforts o provide
more programs. AL this point, we need to look up what has

been examined concerning after-school programs in Korea,

1. Education Reform and After-school Programs

in Korea

In Korea, the idea of after-school program came to the
mind of concerned teachers, administrators, and researchers
in recent vears, Many activities of voung children  during
after school hours are focusing on physical activities rather
than academics., however, the higher the students' grades
are becoming, the more  they  concenbrate  on acadermc
activitics. HRecent  awakening  in after-school  might  be
attributed to the recognition of the importance of basic
physical activities for growing children,

Concerncd  professionals in education are now  frving to
develop something  with  after-school in desperation, 1t is,
therefore, worth gong forward in search of new way of

establishing after-school program, based upon the advanced
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experiences i the feld, [t cannol be enough te say aboul
the importance of after-school programs for children who
are growing and under academic stress. They need tme,
space, and other kinds of resources in order to get relief
from academic stress.

The idea of after-school programs, along with several
other programs such as service learming, was introduced in
19495 4= an alternative means for education reform in Korea.
However, it was originally  stated under the category of
specially  and  aptitude  education in the second report of
education reform o the president (Presidential Commission
on Education Reform, 1995). The report states the following:

The operating  commiftes o eoo school ooy run
aiverse  Kinds o eduostionad programs (eg. piano,
cevpRiber,  proprigty classes agndor foreign languoge
classes) giter schood @b the minimal cosis, and whick e e
interesis of students and the sitpafiion of each school ond
communily. Teachers whe are already in =ervice or on Hw
waiting  fist for recruiyment and  these others who are
pogarssed with certain =kills can be recruiled o= futors o
instructars in these classes o oonfrech

Farents ond sl members of  industries G e
ceyrimunily can be also wbilized a5 instrociors wpon reguest
a5 femormey beacher from each schond, The commitiee may
=0 mlement aiter-schonl programs In cooperalion Wik
the help of colleges, wrversities, amd variols sooal and
Clvic servioe organizations in e oonemenily { Fresidential
Comyrission on Eduoation Reform, 1995, p 520

The above stated activities in the report were viewed as
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extra curmicula  promoting  students”  good  character  and
creativity by providing educational opportunities o nurture
diversities of individual students (Huh and Hong, 1998). As
suggesied earlier, this kind of reform was absolutely needed
to improve the situation of educational environment.

In the meantime, the purpose of education reform has
been explicitly elaborated thereafter, as a means of reducing
the burden of parents on budgeting  their child’s provate
education, in the fifth report of education reform on June 2,
1997 (Presidential Commission on Education Reform, 1997

The extracurricular activities, which parallel after-school
activities, expanded o include the function of child care
service within school for the benefits of full-time working
mothers after the school is over. Therefore the programs
were implemented with the name of after-school academy
for children from ecarly childhood to the lower grades in
clementary  schools, For this objective, art and  physical
education academy programs were also introduced at low
costs to meet the needs of children (Lee et al, 1999).

All activities that are related to public education in
schools fall inte two categories: regular education activity
and specialty  and  aptitude  education  activity.,  Regular
education activity consists of three basie activilies! subject
matter activities, optional  actvities, and  extracurricular
activities.

The other category of school education can be described
as specialty and aptitude education, although it s not stated
officiallv in the national curricula that are developed and
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mmplemented by the Ministry of Education and Human
Hescurces Development.

Within the second category of specialty and  aptitude
education, there are at least three subcategories oot
subject-matter  activities, oul-of -subject-matler  activities,
and  sell-regulated  study  activities, As  already  stated,
after-school activity belongs to the realm of specialty and
aptitude education,

The authorty of education administration in Korea is
undergoing a magor shift from central o local governments
al the moment. Although specialty and aptitude education
activity 15 not a curricula-based activity  included in the
national standards of school curmicula, it 15 no doubt a Kind
of  oducational  activity  that 15 orgamized  and  ron by
education district and schools.

M. After-school Programs for Children at
Disadvantage

All children have the right to learn and achieve to their
potential.  Just  like all  other  children,  children  at
disadvantages such  as  poverly and  disabilities can  do
perform well when they are provided with & high quahty
curriculum, effective instruction with proper matenals, safe
and supportive learming  environments, and opportunily Lo

grow and develop along with their peers. To achieve these
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goals, there are legal provisions concerming  disabilities

promulgated in the United States.

1. The Law and the Special Needs Children

In the United States, there are at least three important
statutes that protect the nghts of disabled people in getting
nemdiscriminatory equal opportunities in education, activities,
and rehabilitation: The Amercans with Disabilites Act, The
Individuals  with  Dhsabilities  Edecation  Act, and  The
Rehahili- tation Act (U5, Department of Justice, 3002).

The Americans with Disabilities Act (ADA) regulates
child care providers to offer egual opportunity to children
and parents with disabilities to participate in the programs
and  services,  The  program  providers  cannot exclude
children with disabilities unless therr presence would cause
direct threat to the health or safety of others, or would
require a fundamental alteration of the program. The child
care programs should make modilications 1o accommodate
every child or parent with disakblities, provide  appropriate
aides and services, and make their faciities accessible.

The Individuals with Disabilities Education Act (IDEA;
formerly known as PL, 94-142 or the Education for All
Handicapped Children Act of 1975) requires public schools
to make avalable to all eligible children with disabilities a
free appropriate public education in the least restoctive

environmenlt appropoate o therr individual needs. IDEA
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requires  public school  systems  to develop  appropriate
Individualized Education Programs (IEPs) for each child
The special education and related services outhned in each
child'z IEFP reflect the individualized needs of the child.

IDEA  also  mandates  that  particular  procedurezs  be
followed in the development of the IEP. Each students IEP
must be developed by a team of knowledgeable persons and
must be at least reviewed annually. The team includes the
child's  teacher: parents, subject o certain limited
exceptions: the child, if determined appropratel an agency
representative who s gualified to provide or supervise the
provision of special education: and other individuals at the
parents or agency’s discretion.

And lastly, the Rehabilitation Act prohibits discrimination
on the basis of disabality i programs conducted by the
Federal agencies and in programs receiving Federal financial
assistance. In  particular, no gualified  individual with &
disability in the United States shall be excluded from,
demed the benefits of, or be subjected o discnmination
undder anv  program or oany  actvity that either receives
Federal financial assistance or 15 conducted by any
execulive agency under the protection of Section 504 of the
Act. Thus, all those children who have disabilities in the
Umited States have the nghts and protected. by laws and
provisions, Lo access o activities they want to participate
in.



2. Benefits for Children with Special Needs

Although recent expansion of after-school programs for
children and vouth in the United States has been a social
demand, fewer academic rescarch has been conducted n
this field, Furthermore, there is verv little research about
after-school programs specifically targeting the population of
special needs children. However, after-school programs for
these children who  have special needs are  stll  very
mmportant and crucial e their early development. Despate the
lack of research on alter-school for these children, there are
a vanely of after-school and community programs for the
zpecial needs children.

Montague and Warger (2002) contend that after-school
programs have been shown o address cntical concerns
such as: (1) poor acadermic outcomes for students with and
at rizk for disabilities, (2] violence and its precursors, ie.,
behavioral and emotional problems that increase over tme
because there has been no research-based imtervention, and
(3 lack of supervision for latchkey children in the afternoon
and carly evening hours, which may result in increased
nsk-taking  behaviors  such  as  substance  abuse  and
delinguency.

They alzo =zuggested that alter-zchosl programs  that
provide  academically  and  therapeutically  orented  learning
apportumties could play a crucial role in addressing  these
problems. However, o make the programs successful, these

programs must  address  the needs and  abilities  of  all
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students  including  those with  varnous  disabilities  and
children from diverse cultural and ethme backgrounds, They
also  emphasized  that, 1o ensure success, the programs
should be designed to be inclusive from  the beginning,
Further, after-school program  staff members should have
sufficient knowledge and  skills to conduct  after-schoal
practices (Montague and Warger, 2002).

After-school  programs  give  benefits to  all  children,
inclucding those who have difficulties in learning, health,
zocial and  psychological development (Schwendiman  and
Fager, 1999}, after-school programs are extremely important
to the development of motor control and spatial recognition
of children who have hmited physical abibties. Children in
after-school  programs  get  betler grades and  behavior,
increased  self-esteem and more  positive  attitudes  about
schoal.  For  children  with  special  needs,  after-school
programs provide a level of individualized attention that
they might not receive during the schoal day.

In fact, special needs children et lots of extra help from
after-school programs, They can develop vanous technical
skills through aflter-school programs (After-school Alliance,
2A01). For nstance, in the High School/High Tech program
m  Prince  George  County  and  Monbgomery  countly,
Marvland, junior and senior students in high schoal whaoe
have  physical  disabibities  learn computer  skills,  toar
high-tech  faciliies and have an opportumity o work al
high-tech jobs during the summer, Work experience in this
program really helps the children with disabihties develop



their potential.

Social skills are also very important for special needs
children's survival and success in school and community, In
order to adjust in bath school and life, children need to
acquire basic skills such as listeming, follewing directions,
asking relevant questions, sharng materials, wailing  ones
turn and problem solving, After-school programs can offer
the opportunity o learn and practice the social skills that
will guide the children throughout their lives.

For some special needs children, the opportunity to build
social  skills  after  school has  had  remarkable  results,
Children with social, emotional, or behavioral disabilities n
Charlestown, Massachusetts, for example, are ahle to
participate in after-schoal programs through the YouthCare
after-school program. These special needs children benefit
from a sale, structured environment and enjoy  activities
such as computer education, field trps, gyvm and playground
time and swim time (YouthCare, 2001).

The number of special needs children and vouth, who
are participating in after-school programs, are increasing
every vear throughout the United States (Montague and
Warger, 2002), Just as suwccess in school often requires
special  education, related  services, and  general  education
that addresses the special needs children's unique needs,
learning styles, and abihties, the same is true in after-school
PrOgrams.

And, these are todally prepared and continually supported
by legal provisions for the development of special needs
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children and vouth. After all, almost every  alter-school
program in the United States does nol seem 1o segregale
special needs population at all. Most after-school programs
are very inclusive and there are nol many programs  Lhat

dare not inclusive,

[V, Implications to the Program Development in
Korea

1. A Good Example: The Miracle League

Think about a child who is confined to his wheel chair
plays baschall games with other non-disabled children, It s
not a fiction or fantasy in your mind. This is a true story
happening i a specially  designed  baseball park in the
Miracle  League  (hitpd/www.miracleleague.com/title him),
which started its frst program n 1998 in Georgia.

There were no programs for the Miracle League to copy
al the beginmng: however, the league started with 35
plavers on four teams, I was decided that: (1) Every playver
bats once ecach inming, (2) All base runners are safe, (3}
Every player scores a run before the inning 15 over {last
one up gels a home mnl, (4 Community children  and
volunteers serve as buddies’ to assist the plavers, and (5]
Each team and each plaver wins every game.
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With the help of community volunteers and companies,
the design and construction of the first Miracle League
complex  was  underway.  The  complex  included  a
custom-designed  fiedd with a cushioned synthetic turf 1o
help prevent injuries, wheelchair accessible dugouts. and a
completely  flat surface  to  ehminate  any  barriers o
wheelchair bound or vizually impaired plavers.

The design also included three grass fields, which could
be converted to the svnthetic turf as the league grew. In
addition, accessible restroom, a concession stand, and a
picnic  pavilion were incloded In the design  (hop/Sswmwew,
miracleleague. comdtitlehtm). Ematicnally  or  behaviorally
disordered children might also get lots of help leg., learning

social skills) from such programs as Miracle League.

2 Suggestions for After-school Programs in Korea

All adults in child education and welfare should serve
every child to the maximum potential of theirr development,
All children deserve the nghts and povileges o develop
their potential regardless of sex, race, or abiities in modern
sociely, At the same tme, all children should be exempted
from any burden and duty that hinder them from achieving
their goal in nurturing their potential.

Az mentioned earlier, most of the parentz in Korea are
sao much invalved n their child's education that it did
produce profound  side effects such as suicide, bullving and

schoal  violence of vouth. Above all, one of the most
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significant problems is probably that most children doe not
have tme (o play or parficipate in varous activities (o
further their special interests: which mav lead them to a
more nourishing life when they are grown up.

In today's modernized societv, a specific fortitude in a
certain field is needed for evervone to survive and succeed.
Every child cannot achieve the highest academic outcomes
in their school. Every child cannot gel into the range of top
ive percentile in academic standards. AU times, this is a
good reason why they need different goals, different skills
and different programs to awaken their talents asleep in
thems=elves.

In thiz sense, special needs children alzo  undoubtedly
require diversified programs to strengthen their remaiming
skills and nourish  their innate  abilities,  Children  with
mental, physical, sensorv, emotional and behavioral disorders
need vartous guality activities that assure them Lo acquire
how 1o purture  themselves, while  those  with  physical
restrictions particularly reguire certain activities o promote
mobility and rehabilitate their bodies, These are other things
that after-school programs for the special needs children
should provide after school.

1} Increasing Awareness
Before establizhing an after-school policy, it is inevitahle

that the government should have information and knowledge
aboul the mportance of after-school activities. Therefore, 1t
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15 recommended  that the appropriate officials visit some
exemplary  programs  being  implemented  in the  Urnited
Slates. They need o closely look al the programs  and
faciities within schools and communities, and their staff
management how  they work in cooperation. They  should
examine the cutcomes of these programs. both negative and
positive.

One  single  factor  that  leads to  the success  in
establishing  after-school  programs in Korea 15 public
education, which integrates communications and marketing
with research, to let the public (e, children, parents,
teachers, and government officials) know that after school
programs  (especially the  programs  with  a  hohstic/
comprehensive approach) are critical for healthy development
and academic success.

2) Funding

Funding 15 a verv important factor to consider. Quality
after-school programs consume a lot of money, Even in the
Umted States, the field practtioners, program  operators,
school district administrators, and city government officials
are continuously trying te find funds they need to run the
programs. Most funds are coming from the fees, city and
slate povernments,  federal  government,  and  charity
foundations in the United States, On the other hand, the
necessary funds should be provided by the central and local

governments o Korea, Sull, however, additional funds also
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need Lo be sought from vanous foundations and  major

industrial enterprizes.

31 Management and Collaboration

It is particularly important to learn how  after-school
programs are tun along with the admimstrative cooperation
of park districts and public librares in the United States.
Although there are not enough park and hbrary facilities in
Korea, 1t 15 sull worth te look at how to use the exisling
resources, There should be some imphications to draw on
using public facilities in the United States and the Korean
counter parts mav adapt the mmplications o the use of
current existing facilies effectively. And, hundreds of youth
centers and  welfare facilities currently  existing  are very
helpful rezource that we can make uze of.

4) Staffing

Staffing  =eems o be not  a  matter of  serious
consideration al the moment in Korea, School teachers can
primarily plav a kev mle o oimplementing  alter—school
programs.  Volunteers  from  various  felds  may  also
contribute in teaching and leading after-school programs for
children with dizabilities.

Crraduates from colleges and universities who are not vet
emploved  are very  useful  resources  for  alter—school

programs. They alse can get valuable experience in return
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through the after-school involvement. These are all probable
resource personnel, but they stll need to receive additional
education and training to be powerful after-school =taff.

H) Governing Organization

At the same time, a comprehensive central body  of
planming. admimstration and research for quality service of
after-school programs at lecal school and commumity levels
needs o be estabhished, 1L might be more in need than
thought, along with regular school education, to exist in
order (o control and  intervene  between  the  potential
colliding benefits and conflicts among  the related  parties,
Particularly. the orgamzation should be staffed, at least,
with  personnel  from  finance, personnel  management,
education and training. and social research hackgrounds.

The suggestionz here are nol enough at all and it should
be understood that these suggestions need to be elaborated
more  in detml  through  further  studies. Nevertheless,
after-school programs should be started seon o order o
initiate reform in school education,

V. Conclusion

Thinking about education in Korea, there are some tasks
to be completed to have children and vouth receive the

right and appropriate education. Young students must be



Aller-3chool Programs 0 the Uriled Siates and 1S Implications: (0 Kores T

released  from  the tghtly  planned  examination-centered
schoal  education,  College  enlrance  examination, e,  Lhe
national  College  Scholastic Ability Test, needs o be
reconsidered  for complete revision in order to make the
students get out of college current entrance  examination
oriented  education, Under this circumstance, education will
mel change and relum oo a more  [undamental state bul
would be more fortified for the preparation  of college
entrance examination,

Meedless to =ay, the job of child education and youth
development 15 the utmost task of the accomplished
generation. To have the future bright and promised, the
next generation needs o be modesily educated and  grown
up to be noble ctizen, Children should be well balanced in
getting  knowledge, developing  social, emotional, behavioral
and physical abilties. These assumptions  apply o all
children ncluding those with special needs: however, at
times the disadvantaged and disabled children tend o get
less profit than their non-disabled peers do.

Taking all the positive outcomes of  after-school
programs reported in the United States inte consideration, it
15 tme for us to introduce formal after-school programs n
education now, All children would benefit a lot more than
can be expected, which they might not get under the
current  education practices. It is time to reexamine the
comtemporary  education in Korea  for the betterment  of
appropriate education for all children.
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